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MODULE ONE - FICTIONAL SHORT FILMS (3 weeks)

Areas covered:
The Camera Phone

: Camera angles * Learning the editing software
. i i e Story writing

. E;?:gSfﬁ(_r;T‘:?g fles ¢ Creating their story

e Roles e Shooting the film

« Creating a Story e production schedules

» Storyboards ¢ editing the film

« Basic Editing e Adding music and credits

Section 1. Introduction to Short Fictional Films by other WFC
filmmakers around the world

Preparation - Section 1.1

Select 2-3 short fictional films made by WFC students around the world

e Screen a 2-3 short fictional films made by WFC students around the world

* Introduce the Objectives and Expectations of the module.
> Objective: To make a good short film reflecting their life & community
> Expectation: To learn how to shoot this film on a mobile phone and to edit it
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Section 1.2. The Camera Phone

Preparation - Section 1.2

Ensure phones are charged

In pairs - mobile phones are handed around the class. Students need to be able to do the
following:

In Settings -
Set frame size to 16x9 (unless you feel 4x3 would make more sense)
Activate Steady Shot

In Gallery -
Delete any unwanted files by marking unwanted files then deleting them

Microphones -
Identifying the mics on the camera and ensuring that these are not covered when
holding the camera

Holding the camera -
The camera much always be horizontal
Fingers must stay out of the lens
Lens must always be clean

Exercise 1.2.1 “Consequences”
Two groups - the young people sit in a circle. They are asked to make up a story with each
person contributing a section of the story.

Tutor shows students the ‘recording’ indicator on the phone’s screen that goes on and off when
the phone is recording. They also emphasises that students must keep the camera still and not
zoom and get close in order to record sound.

The camera is passed around the circle with one person speaking to camera and the person
sitting next to them filming. Each member of the group must speak to camera and each must
film.

Note: the tutor may need to begin this exercise in order to encourage the students to
participate. They will begin telling the story before stopping at a point where the story can be
continued by the next person. The tutor passes the phone to the person sitting next to them
and he/she films as the story is continued by the person sitting beside them.

The tutor should look out to make sure the young people has pressed the record button
properly. It can be really disheartening for a student to fail at this early stage.
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Drama Exercise: “Calling out nhames and swapping places”

Tutor and students stand in a circle.

Both tutors participate in this exercise, as they do in all exercises.

A group member swaps places with another while calling their name. For example, I walk
towards ‘Primrose’ while saying her name. Primrose then takes my place. She then chooses

someone to swap places with and calls their name as she walks towards them.

The game is repeated except that this time the person says their own name as they swap
places. Eg. I walk towards Graham saying ‘Alice’ and he takes my place.

The game is repeated again except this time no names are called out. The swap happens
because eye contact has been made with the other person. I will look into the eyes of George
as I walk towards him and he will swap and take my place.

This requires lots of concentration and forces students to connect through eye contact.

(see ‘Using Drama Games to Best Effect’ in Companion to Teaching)
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1.3. Camera Angles

Preparation - Section 1.3

Set-up projector and speaker
Select a feature film to screen as part of Exercise 3.1

Wides - Setting the scene and physical action
Mids - Multiple characters & detail
Close-up - Human emotion & capturing sound

Exercise 1.3.1 “Calling out Shots”
The first 3-4 minutes of a feature film are screened. Students are asked to call out the different
camera shots as they appear on the screen.

Tutor chairs discussion on what effect the different angles have on the audience. (see
‘Responding to Young People’s Ideas’ in Companion to Teaching)

Exercise 1.3.2 “Shooting Wides, Mids and Close-ups”

This can be anything, from a wall to a shoe, a person, graffiti - whatever is around. The
students shoot 5 seconds in each shot. They should be able to time themselves using the
counter on the phone’s screen.

Exercise 1.3.3 “Transferring files from phone to laptop”

When students return from shooting camera angles, they should be taught how to transfer the
material into the computer. There are three ways to do this:

1) Bluetooth from phone to computer

2) Bluetooth from computer to phone (browsing the device)

3) USB

Select one of these methods and demonstrate how to transfer files using the projector. All three
of these methods should be explained to students during the course of the workshop. (see
‘Demonstrations’ in Companion to Teaching).

Creating and labelling folders - It's vital that students start making folders and organising
their files from the outset. As soon as they start transferring footage they need to be creating
and labelling folders. Please start by creating systems for them before encouraging them to
create systems themselves.
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Exercise 1.3.4 Screen the camera angle exercises through the projector and onto the screen.
Tutors chairs a discussion with the group:

> What was good?

» What could be done better?
(see ‘Chairing Discussions’ in Companion to Teaching)

Drama Exercise: “Walking in Gears / Blind Driving / Swapping Chairs”
These exercises develop trust and teamwork.

“Walking in Gears”

The Drama tutor asks students to walk around the room. They are encouraged to use the whole
space and are told they must never run or make any physical contact with each other.

The tutor explains that they will be walking in different gears. First gear is very slow and fifth
gear is very fast - but never running. The tutor calls out the different gears.

“Jump Clap”
Students continue to walk at different speeds around the room.

Then they turn when you say turn and they duck when you say duck, they jump when you say
jump and clap the same way.

Next you swap the commands; jump means duck and clap means turn etc etc

Bring then to a stop and ask them to breath in slowly — see how long they can take to do it. Ask
them if they can feel breath going into different parts of their bodies.

Can they locate their diaphragm?
Ask them to exhale on a note for as long as they can.

“Blind Driving”

Students get into pairs. One person is the driver and the other is the car. The person who is the
driver will be leading the ‘car’ around the room. They do this by tapping them on the back. To
move forward to driver touches their lower back. The stop the car, they touch between the
shoulder blades. The turn left and right they touch the relevant side of the shoulder. The person
who is the car closes their eyes.

Please note: The tutor must emphasise that this is a trust game. It is crucial that the person
playing the ‘car’ must be able to trust the ‘driver’. For this to work, the driver must be careful
not to let the car bump into anyone else in the room.

They do the exercise and then swap so the car becomes the driver and the driver becomes the
car.
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1.4. Understanding & Using Light

Preparation - Section 1.4

Create an authored video in which a tutor moves from different lights. Begin with light in front
and move to light behind (ie. the image begins clear and becomes silhouette).

Tutors explain the basics of using light to best effect. They point out that film makers are
always aware of the source of light when they are shooting.

Basic tips for using light to best effect:

» Ensure the sun is behind the camera

> Avoid shooting a subject half in and half out of shade

» When shooting indoors create light using any lamps and lights that are available

> Always make sure there is more light in front of the subject than behind it

Exercise 1.4.1 Screen the authored video. Students are asked to explain what is happening to
the light

Exercise 1.4.2 “Filming in different lights”

In pairs - mobile phones are handed around the class. Students need to be able to do the
following:

In Settings -
Activate the ‘sunny’ ‘cloudy’ ‘florescent’ and ‘incandescent’ settings and understand what
environments they correspond to and why they should be used
Activate a manual white balance and understand what this means.

Exercise 1.4.3 “Police search for a missing...”

Students film a short report to camera in three different light environments of their choice.
These could be - indoors, outdoors, in the dark, in the shade, in the sun etc etc. The subject of
the report is went missing today and police are trying to find it. Students fill in the
blank and make the report their own.
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1.5. Roles

Preparation - Section 1.5

Create an authored video in which a tutor moves from different lights. Begin with light in front
and move to light behind (ie. the image begins clear and becomes silhouette).

Tutors ask the class to describe the role of the Director and Producer.

> Director: works with the camera person to get the best shot. The director should be
looking at the image in the camera throughout the shoot.

» Producer: makes sure everyone in the crew knows what they’re doing, keeps track of
time, helps to prepare actors for the shoot

» Camera person: works with the director to get the best shot, checks the sound and
image after the first take to make sure the camera and mic are recording properly.

Commands to be used by the crew are explained. The group is asked to repeat these
commands so that everyone is clear.

The commands I find easiest to use are:

Director: “role camera”

Camera people: “camera rolling”

Producer: “quiet on set”

Director: “action”

Director: “cut”

Drama Exercise: “"Emotional Greetings” / “Actions in a Day"”

“Emotional Greetings”

Students walk around the room. As they walk they say ‘hello’ to each other
Next they say ‘hello’ in different emotions; crying, overjoyed, disappointed, fed-up - etc etc
During this exercise the tutor calls out different speeds.

“Actions in a Day”

Students are asked to mime the actions they do in the morning. Each students does this
individually. They have 3 minutes and must do this in silence
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The Drama tutor may wish to demonstrate this exercise. They think of the routine they go
through each morning and they act it out. For example, they brush their teeth, wash their face,
brush their hair, get dressed, eat breakfast.

After 5 minutes the students are asked to form a circle. Students are chosen to go into the
middle of the circle and perform their mimes. Each mime should last about a minute.

Students work in pairs. They remember a time they were chased by another person. They think
of dialogue for the chase and imagine where the chase takes place. They have 2 minutes to do
this

Exercise 1.5.1 “"The Chase”

Set up the chase and film it three times with four cameras. This is a multi-camera exercise and
the entire sequence is shot in a single take. Therefore, each part of The Chase must be
captured by a camera.

The tutors ask students which role they would like to be. One person is the director, one is the
producer, two are actors, and the rest are on camera. (Invent more roles if necessary eg. co-
producer, script supervisor etc)

The group is asked to repeat the commands again:

Director: “role camera”

Camera people: “camera rolling”
Producer: “quiet on set”
Director: “action”

Director: “cut”

One pair is selected to be the actors. They run through their chase scenario with the tutor. The
tutor works with them to ensure the scenario is realistic and rooted in real experiences of the
students. This can easily achieved by asking questions such as -

“Has this ever happened to you?” “Why might you be chased?” “Why might you chase
someone else?”

This exercise is repeated three times
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1.6. Creating a Story

Preparation — Section 1.6

Film and edit a short video: “Waiting”, featuring a person whom the class recognises:

Sequence: The phone rings. He/she discovers she’s in the wrong place; writes down the new
address; leaves the shot. (15 shots max; including wides, mids, close-ups + roughly edited)

At the same time, the whole process of filming this must be recorded in a wide.
Prepare props for “Film in 12 Shots”

Prepare short, simple stories to use as examples in “Story Building” Exercise

Introducing the idea of a beginning, middle and end in story

Exercise 1.6.1 “Story building”

> Give examples of a story with a beginning, middle and end
> Give the beginning and middle of a story and ask for an ending
» Give the middle and end of a story and ask for the beginning

Students may give more and more examples of middles without giving an ending to the story.
In this case, accept this input, identify it as the middle of the story, and continue to ask for
feedback until they come up with an end.

Exercise 1.6.2 “Waiting”

Screen the authored video “Waiting”.
Ask the students to:
-Identify the beginning, middle and end.
-Discuss why mid-shots, wides and close-ups are used.
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Exercise 1.6.3 “Film in 12 shots”

Students are split into groups of four.

Each group is given a prop.

The groups assign themselves roles (see “Assigning Roles’ in Companion to Teaching)
Students shoot a story with a beginning, middle and end. They can shoot only 12 shots.
Students must shoot wide-shots, mid-shots and close-ups

The whole scene must also be shot in a wide. Tutors explain the importance of having a wide to
cut to in the edit.

The commands are repeated:
Director: “role camera”
Camera people: “camera rolling”
Producer: “quiet on set”
Director: “action”
Director: “cut”

The students shoot their film under the supervision of tutors (see *Monitoring and Keeping
them Active’ in Companion to Teaching)

Students transfer files from the phone into the computer. Work with them to set up a file
labelling system

Exercise 1.6.2 “Watch Film in 12 shots”
Watch the footage and identify the wides, mids, and close-ups
Discuss with the participants:

-What was good?
-What could be done better?
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1.7. Storyboards

Preparation - Section 1.7

Create and photocopy template storyboards.

Introduction to Storyboards
Explain what a storyboard is - how, and why it is used.

Use ‘The Chase’ as an example. Storyboard this film on the writeboard with the help of the
students.

Exercise 1.7.1 “Drawing Storyboards”

Students are given template storyboards. They asked to draw storyboards of the Film in 12
Shots which they shot in the previous session. No attention is paid to style, only to
understanding how to draw clear shots

Drama Exercise: “Swapping Chairs”

Chairs are placed randomly around the room filling the entire space. Each student sits on a
chair leaving one chair unoccupied.

The Drama tutor plays the part of an old person whose objective is to sit on a chair. The
students must prevent them from sitting down. In order to do this they have to be sitting on
the chairs which are nearest to the old person as they walk around the room.

The Rules:
1) Students must never move the chairs. If they move the chairs the game does not work
2) The tutor must always walk slowly around the room.

Variations:

1) The game can include a competition between the tutor and the students. The students
must prevent the tutor from sitting down for a whole minute. If they prevent succeed
they have won, if the tutor is able to sit down the tutor has won

2) A student can play the part of the old person
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1.8. Basic Editing

Preparation - Section 1.8

Create 4 short sequences to demonstrate the basic concept of editing.
1) A sequence of 6-8 random shots including one person saying something (preferably in
c/up)
2) The same sequence but all shots are shorter
3) The same sequence but all shots are reversed
4) The same sequence now has music under it
5) The same sequence but with the audio from the person talking removed

Prepare to show the film shot while "Waiting” was being made.

This session will involve editing ‘The Chase’ together. In order to do this hook the laptop up to
the projector so the editing software can be demonstrated on the big screen

Introduction to the concept of editing
Exercise 1.8.1 “"What Does Editing Really Mean?”

Screen the short sequences that you have prepared. Ask the class to watch closely as you play
each one. Pause between each to ask questions. Feel free to play each more than once

After the second sequence ask the class what the difference is

Repeat with the third, fourth and fifth sequences

By the end of the exercise students should have an understanding of what editing means in its
most basic sense - cutting and moving shots around, adding music, moving sound.

Exercise 1.8.2 “Creating the illusion of continuous time”

Screen the film shot while the “"Waiting” exercise was being made. This illustrates the difference
between real time and creating the illusion of real time in an edit

Exercise 1.8.3 “Group Edit of The Chase”

Editing software is projected onto the screen via the laptop so students can see how the cuts
are made. One tutor edits ‘The Chase’ while the other chairs the decision-making process with
the class. All of the shots should be chosen by the class and they should decide where the cuts
happen.

Let them make mistakes. It will clarify their understanding of creating the illusion of real time if
they have cut the shots which jump time.
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1.9. Learning the Editing Software

Preparation - Section 1.9

Watch the footage from Film in 12 Shots. This will enable you to assist the students more
effectively as they edit their shots.

Before the session begins, transfer the Film in 12 Shots footage onto each computer.

Hook the laptop up to the projector. Open the editing programme. Demonstrate the editing
software on the big screen while students follow on their own computers

The Editing Software

Tutors demonstrate how to save and label a project. They emphasise how important it is to
continue saving a project throughout the editing process and students are shown the shortcut
for saving.

[Note — usually simpler if students should save their project in the folder where the footage is
located. That way they can copy the folder to another computer and carry on editing if needed]

The tutor demonstrates how to import footage and how to label it. Do not waste time labelling
all the footage in these exercises but it will be crucial for the next.

Tutors teach students how to slice shots and drag them onto the timeline. They also
demonstrate moving shots on the timeline and adding basic effects.

There will be students who already have basic editing skills. They can continue at their own
pace.

(see ‘Demonstrations’ in Companion to Teaching)
Participants cut their films and tutors assist (see ‘Assessing Work’ in Companion to Teaching)

At the end of the session, participants export their film
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1.10. Story writing

Preparation - Section 1.10

Re-familiarise with story graphs (Robert McKee)

The construction of a story and the key elements to include
* Explain what is meant by ‘the Protagonist’
» Talk about the basic concepts of writing a story.

These are:

Life as usual

Something significant happens which makes the protagonist desire an outcome

The protagonist tries to make this outcome succeed

Obstacles are placed in front of the protagonist

The protagonist overcomes these obstacles one by one. At the same time the audience is
hoping the protagonist will succeed

At the last obstacle the audience is unsure of whether the protagonist will succeed

The protagonist succeeds (happy ending)

The protagonist fails (tragic ending)

YV VVVYY

Y V V

Exercise 1.10.1 “"Drawing a Story Graph”
The tutor draws a story graph and students make suggestions for story elements.

This exercise can be repeated more than once to ensure students fully understand how a story
is constructed.

Drama Exercise: “Hypnotism Game”
This begins with a warm up game called "One, Two, Three”

The group splits into pairs. They face each other and call out ‘one’ ‘two’ ‘three’ in sequence,
with each taking a different number each time. This is harder than it sounds!

The Drama tutor should ask if anyone in the room knows how to count to three in a different
language. The students who knows how to then tells the group and the exercise is repeated.

Tutors can ask pairs to show the exercise to the rest of the group if they are particularly spirited
or fast.

Hypnotism game:
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In the same pairs the students are asked to decide who will be the hypnotiser and who will be
hypnotised. It should be emphasised that the roles will swap

1.11. Creating their Story

Preparation - Section 1.11

Be prepared to decide which story will be selected by the group at the end of the session.

In the following section, a tutor/mentor will work with students to create a story which reflects
the reality of their lives.

Exercise: 1.11.1 “"The Handshake”

This is the first stage in guiding the students towards improvising. This exercise creates a safe
space for them to act out scenarios from their lives.

A handshake is set-up. The tutor plays one partner in the handshake.

The group is asked to interpret this image. Questions include:
Why are these two people shaking hands?

What is the relationship between them?

How is he/she feeling?

What has just happened?

What is about to happen?

YV VVVYVYY

The students stays frozen in the handshake, the tutor comes out and asks a member of the
group to complete the image. If none are forthcoming, the tutor makes the second image too -
something totally crazy, which the group then has to interpret. Tutor comes out again and a
student replaces them with another image. The questions are again asked to the group.

The original partner exits the image, the latest student stays and another image is made and
interpreted. This is repeated until the students are bored.

The group is split into two. Three scenarios which appeared in the images are selected and one
is given to each of the three groups.

The groups have time to prepare their three images - beginning, middle and end of the story.
The tutors work with the groups and refine their stories so that they’re snappy. Tutors can
make suggestions for these stories.

(Chances are these stories will bear no relation to the real lives of these kids, but that’s okay
for now).

Each group shows their images to the class. The rest of the group must guess what’s going on.
Exercise 1.11.2 "“Story-telling”

In pairs, students tell a story where something or someone has prevented them from doing
something they wanted to do. This is an anonymous story and does not necessary need to be
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anecdotal. It can be a story they have heard about or which has happened to a friend or
someone they know. However, it cannot be a story they have seen on TV or read in the
newspaper.

It is vital that this story does not include a happy ending. It must be emphasised that this is
story where the protagonist has been prevented from achieving their goal.

This exercise works better if both students close their eyes.

The listener is then interviewed by the story-teller about their story. it is therefore vital that the
listener concentrates hard and asks questions if there is anything they don’t understand.

These interviews are then filmed by a tutor. The rest of the class acts as the studio audience.
The exercise is repeated and the listeners become the story-tellers.

Depending on the size of the group, two or three stories are chosen by vote. The class splits
into 2/3 groups.

Please note: If the tutors think one story is particularly powerful, they should encourage
students to vote for it. Tutors also have the deciding vote in a tie

Exercise 1.11.3 “Creating Images”
Groups make beginning, middle and end images for these stories.

They show these images to the class in silence. The Drama tutor claps to indicate when they
should move into the next image

The film tutor photographs each of the images.

Next they do one image at a time and the audience interprets the images - those making the
images remain silent.

Questions to ask the students:

» What is happening here?

» What is he or she doing?

> What is their relationship to each other?

» Why is he/she doing this?
Look for answers which actually describe the postures and expressions of the characters.
Students select one of the stories to develop further into the final film.
If the group is large, two stories can be chosen and made into final films
Please note: Again, if there is one story which is particularly engaging, tutors must find a way
to influence the group so that they pick this story. Worst case scenario, the tutor selects the
story.

(see ‘Responding to Unhelpful Criticisms’ in Companion to Teaching).
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1.12. Developing their story even further

Preparation - Section 1.12

Methods of this drama technique: (based on Theatre of the Oppressed, Augusto Boal)

This is a theatre technique which takes non-actors and creates improvised stories which are
anchored in their own lives, based on their own experiences and featuring the people they
know.

The technique consists of playing out scenarios to their logical conclusion, using the scenario in
hand as a point of departure. The decisions of the protagonist are questioned by the tutor, and
the group is invited to suggest alternatives. Those who make suggestions must take on the role
of the main character and act out their suggested alternative. The other characters remain on
stage and improvise in their characters, (these will be characters they identify with)

Teaching this technique is carried out through a series of questions.
During the session, be prepared to think of which scenario would make the best film. The film
tutor must be thinking about location and characters (all need to be played by students, with

exceptions. If an adult is to play a part, it must be a supporting role and maximum one adult).

Print out storyboard templates

Exercise 1.12.1 “"Discussing the Subject Further”

Return to the story chosen by the class in the previous session.

The students sit in a circle and the issues surrounding the story are discussed.

Look at wider themes, let the young people tell you there opinions and experiences, learn more
about this situation from them, discover over-arching themes - social emotional, political,
economic

Ask the person whose story it is what the objective of the protagonist is. What would they like
the final outcome to be - even though they didn’t reach it.

Exercise 1.12.2 “Improvising the Story”

The tutor must identify the point in the story where the protagonist could act in a different way
to create an alternative outcome.

If students have already made the image of this point in the story, recreate that image. if they
haven't, set up the image with the students.

Students improvise this scene. The tutor may need to play a role to begin the improvisation.

The tutor uses chairs to create the places. For example, if a scene is taking place inside the
living room of a house, the tutor will create a couch and TV using chairs.
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The tutor must work with the students to take these scenarios to their logical conclusion. They
do this by asking questions related to cause and effect. For example, if a story is about a young
girl arguing with their parents, the scene may end with the girl leaving the house. At this point
the drama tutor must ask the class — What happens next? Where does she go?

Suggestions made by the class are then acted out and the chairs are moved to create the new
location. Members of the group are drawn in to play any new roles in this scene.

When the story reaches a conclusion, the tutor asks the class whether the protagonist has
reached their objective.

If not, the tutor asks the class to suggest alternative actions which the protagonist could have
taken in order to achieve the objective. Whoever makes the suggestion will come up and play
the part of the protagonist, they will play out the scenario they have suggested.

Always let the drama continue moving as far as the students want to take it. If the action
suddenly needs to take place in another location with more characters, create this location with
chairs and instruct other members of the group to play the other characters and keep
improvising the scene. Always take it to its logical conclusion and then ask - how far are we
towards achieving the objective?

Only let suggestions for alternative scenarios apply to the protagonist. You are always asking
for different decisions which the protagonist can make - not the other characters. The other
characters are only responding to the actions of the protagonist.

After about 1 hour 30 mins - 2 hours you should have lots of ideas and scenarios to choose the
subject of the final film. Let the students choose the ending.

Give each student a storyboard template and do a storyboard together in a group. The tutor
guides the students through the storyboard.

As the group discusses the storyboard together, the tutors must both make sure that the
students are creating scenes which can be easily shot within proximity of the location and don't
include more than one adult. There are ways to create scenes which don’t include certain
characters or locations but still make sense. Eg. if a mother is angry with the protagonist, the
protagonist can be recounting this to her friends — removing the necessity for an adult to play
the mother character

Again there should be minimal imaginative input from the tutors. The students have total
ownership of this story.

Props and costume needed for the shoot are discussed. Responsibility for bringing these is
distributed amongst the group. It may be necessary for the tutors to provide some of these.

(see ‘Case Study: Mia’s Story’ in Companion to Teaching)
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1.13. Shooting the film

Preparation - Section 1.13

Source some of the props and costumes needed to shoot the film.

Create a basic timesheet/production schedule/shot-list template.

Exercise 1.13.1 “Roles”

Tutors should discuss with each other which role is most fitting for each student.

A discussion should then take place with the students, during which the tutors should

encourage students to take on these roles. This must be seen to be decided by the group, and if
particular students insist on filling a role, they should be given those roles.

Exercise 1.13.2 “Writing a production schedule”

Explain what a production schedule is and why it is used.

Each student should be encouraged to write their own production schedule. If time does not
permit this, then the students playing the Producer should write the production schedule. The
tutor explains that a film does not need to be shot in linear time. The students then work out in

which order of location they will shoot the film, beginning with the furthest away, if applicable.

The student playing the Director thinks of locations that are easily accessible, or assigns
someone to be a Location Manager (who knows the area better)

Exercise 1.13.3 "“Preparing for the shoot”
Tutors must divide themselves into two roles.
The Film Tutor

The film tutor deals with setting up the camera people, helping the director frame the shots, ,
reiterating the commands:

Director: “role camera”
Camera people: “camera rolling
Producer: “quiet on set”
Director: “action”

Director: “cut”

"

It is essential that the tutor does not direct the film themselves. The crew should be
making the decisions at all times. The tutor guides by asking questions.
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Example questions:
> Where is the light coming from? How can you get the best light?
» Which part of this location do we use for this scene?
> Are the actors wearing the right clothes? (This is important to note as filming may be
over a time period so actors will need to wear different clothes for each scene)
» Where do we shoot the wide from?
» Can we see everyone in the shot?

Remind students to get enough close-ups as they’ll need these in the edit

Where two takes can be shot this is advisable, although sometimes there isn’t enough time.
The film tutor supervises the camera people as they check the footage on the phone (via
‘Gallery’) to ensure there are no sound or capturing problems. They should have headphones to

hand if possible, but sound can be gauged through the mic on the phone if not.

The Drama Tutor

The drama tutor deals with the actors and acts as a bridge between the actors and the director.

The drama tutor is responsible for getting the best performances from the students. There will
be very little time to rehearse so the drama teacher must use questions, exercises and
suggestions to bring out empathy and character.

The drama tutor also takes care of continuity, making sure students are in their correct
positions for mid-shots and close-ups. They are also responsible for making sure actors are
wearing the right costume. The drama tutor should have a copy of the production schedule so
they know which scenes correspond to which days.

The drama tutor is also responsible for negotiations with the general public, guiding the
producer towards understanding and playing out this role. Appropriate telephone numbers are
collated, permission is asked to use locations, members of the general public are asked to wait
before crossing through a shoot etc.

The drama tutor is also responsible for timekeeping and again, they guide the producer through
executing this task. Producers are encouraged to instruct the crew on how many minutes they
have left before moving to the next location

They are also responsible for the props, along with the producer.

At the end of the shot, the film tutor should encourage the director to shout “It's a wrap” and
for the whole group to give themselves a big clap!

If time permits, the students should practice transferring the files

Six-Month Programme Manual
Copyright © World Film Collective, 2014



1.14. Editing the Footage

Preparation - Section 1.14

Both tutors look over all the footage, log all of the shots and work out the best way to edit it.
This will help when guiding the students in the edit.

Work with the project manager to supply refreshments during the editing. This allows students
to take a break from the screen but not lose focus.

Editing the Film
In pairs:
* Students must view and label the shots. Tutors guide students as they log each shot.

e Cut the backbone of the story. During this process, both tutors should work with
individual students, watching their progress and asking questions / making suggestions.

* Begin adding close-ups and mid-shots

* Ask students to bring in music for the next session which is original or has no copyright.
This can be music made by them or their friends, or which they like but is obscure and
not popular. They can bring this in on their mobile phone, CD or downloaded from the
internet and on a memory stick.

(See ‘Assessing Work’ in Companion to Teaching)
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1.15. Adding Music, Credits and Effects

Preparation - Section 1.15

The list of names and surnames, collated at the beginning of the workshop, needs to be typed
up and a copy presented to each student to use for this session. Make sure it is clear which
student played which role before this is printed to avoid disputes later.

Make sure the pin drive has enough space to upload the exported files. All files should be
backed up on the laptop hard drive.

Editing Advanced

Teach students how to import audio tracks into the editing software.
Explain how to drag these onto the timeline.

Teach students how to adjust the sound levels.

Explain how to add titles and credits to the films.

Show them how to create text and encouraged to be as creative as they want with the
colours, fonts and effects of these titles / credits.

The list of names and surnames, collated at the beginning of the workshop, is distributed
to the students.

Ask participants to export their films as QuickTime files and save them onto the desktop.

Put these films onto a pin drive
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CONCLUDING MODULE ONE:
Copy all final films onto the hard drive
Copy all project files onto the hard drive

Copy all the music used by the young people onto the hard drive

O O O &4

Give each student a copy of the film: They can have this on a DVD or as a file on their
phones via bluetooth or on a pin drive if they have one
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MODULE TWO - DOCUMENTARY SHORTS (3 weeks)

Areas covered:

* Feasibility studies » Establishing shots

* Camera shots and their effect * Release forms

e Interviews e Cutaways

* Recording Separate Sound * Creating a story in an edit
* Formats for short docs * Research interviews

Section 2.1. Introduction to Short Documentaries by other WFC
filmmakers around the world

Preparation - Section 2.1

Select 2-3 short documentary films made by WFC students

Select a good documentary that is in a language your student’s understand (not subtitled) and
which has some relevance to their lives.

Add your own definition for documentary.
Check that the project manager has given you notebooks and pens to hand out to the students.

Please ensure the six documentary ideas that are written on the writeboard during this section
are copied and kept for use later in the module

e Screen a 2-3 short documentaries made by WFC students around the world

* Introduce the Objectives and Expectations of the module.
> Objective: To make a good short documentary reflecting their life & community

> Expectation: To learn the specific techniques for making documentaries
Introduction to Documentary
What is a documentary?
“The first draft of history”
“A chronicle of the present time”
“A version of the truth”

“The story of real life”
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The Elements of a Documentary
Screen the selected documentary. The screening should last 20 minutes (10 minutes optimum).

Write the following elements of the writeboard

Interviews
Cut-aways
Establishing shots
Action shots
Music

YV VVY

Exercise 2.1.1 “The Elements of a Documentary”

Referring to the writeboard, ask the students to identify the different elements that are being
used in the documentary

Each of these should be briefly explained

Movement Exercise 1

To be inserted

Choosing a subject

The class is asked to propose ideas for documentaries. These should be subjects they feel
passionately about.

Tutors write six viable ideas down on a writeboard

(see responding to ideas in Companion to Teaching)
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Section 2.2. Feasibility Studies

Preparation - Section 2.2

Mark places in a documentary that are good examples of establishing shots and cut-aways

Print out templates for feasibility studies

What is a Feasibility Study?

A Feasibility Study tell you whether or not a subject could actually be made into a documentary
in the time and with the resources you have available

Why do we do a Feasibility Study?
To make it less likely that an idea will fail
Exercise: “"Doing a Feasibility Study”

Split the class into groups of four. Each group will do a feasibility study on one of the ideas
written on the writeboard. Each group must contain the person who suggested the idea.

(see Companion to Teaching for how to split the class into groups)

Tutors explain that the feasibility study will contain answers to the questions listed below.
Students will write the answers in their notebooks

» The people who will be interviewed
o The feasibility of securing these interviews
» The locations where these interviews will take place
o How they will get permission to enter and film in these locations
» The visual shots which will be used to explain the subject
> Any action which illustrates the subject

[It would be helpful if these categories were written down on the writeboard for students to
refer to]

Students present their feasibility studies to the rest of the class. The class comments on the
feasibility of each idea. They give it a rating out of 10 with 10 being completely feasible and 1
being totally unfeasible.

The group presenting should also be asked to judge the feasibility of their ideas by putting a
number to each element. For example - how feasible is it for them to get that particular
interview? How would they do it — who would they approach?
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2.3. Emotional Arc

Preparation — Section 2.3

Select a short documentary that takes the audience on a journey with an emotional arc.

Exercise 2.3.1 “Drawing a story graph”

Screen the documentary and ask students to think about where the key elements of the story
lie.

Once the documentary has finished, discuss the key elements of the story and draw these on a
graph. Who is the protagonist? Whose story is being told?

Movement Exercise 2

To be inserted
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2.4. Camera Shots and their effect on the Audience

Preparation - Section 2.4

Refresher - Mid, wide and close-up in fictional short films — why are they used and what effect
do they have?

Exercise 2.4.1 “Calling out Shots”

The documentary is shown again and students are asked to call out the different shots as they
appear on the screen.

Discussion:
» Why has the director chosen to use each shot?
> What effect do the different shots have on the audience?

Mid, wide, close-up shots in documentaries - why are they used and what effect do they have?
How is this different from fictional shorts?

Exercise 2.4.2 "Shooting a Sequence to Voice Over”

In groups of three, students make a 1min sequence to voice over.
1) Director
2) Subject
3) Cameraperson

One person in the group is selected to record the voice over. This will be a short description of
them - their name, age, where they live, something about their family and three things they
love to do. This is recorded as sound into a phone

The same person is then filmed getting on with daily life. They might be walking in the street,
buying some things from the shop, smoking, laughing with friends. The cameraperson films 2-
5mins of footage. Even though most of the footage will be continuous shooting, Tutors should
advise the Director to work with the Cameraperson to get mids, wides and close-ups as they
are filming.

The Director then works with the Cameraperson and Subject to edit the film to 1min.
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Movement Exercise 3

To be inserted

Screening & Discussion

Finished films exported and screened in front of the class. Tutors chair a discussion. Students
encouraged to think - how much are these visuals telling me about the subject? Where can they
see clues into the personality of the subject? What types of shot produce what kind of effect on
the people watching?
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2.5. Interviews

Preparation - Section 2.5

Select a documentary that features a number of interviewees

Interviews Overview

Interviews can guide a documentary. Issues can be explored and presented through one
person’s personal story. Look out for interesting interviewees, these are the people you want to
spend the most time with

Techniques for filming interviews

Screen the documentary to the class. Freeze frame the interviews and discuss the camera shot.
Do this with 3-4 interviews in the documentary until the class are clear how to frame interviews

Also discuss the lighting that has been used in each example

Techniques for Asking Questions
The best techniques for asking questions:

» Asking questions which don’t have “yes” / “*no” answers

> Not asking questions which cause one-word answers

> Keeping the question vague eg. “Can you tell me more about...” or "Could you tell me
something about...”

» Asking questions which begin with "How...”

However, the most important technique that the students must understand is asking questions
spontaneously. When an interviewee says something really fascinating, they must ask more
about that subject.

Tutors give imaginary examples for all of the above.

Exercise 2.5.1 “Passions”

In groups of three, students are asked to interview each other. One person asks the questions,
the second holds the camera and the third is the interviewee. Each member of the group thinks
of a subject they are passionate about. They tell the other members of the group.

The interviewer and the cameraperson think of four questions which will enable the audience to
understand what the interviewee is passionate about and why. This is filmed (with no rehearsal
and without the interviewee knowing the questions in advance)

Screening & Discussion

Tutors will be able to pin-point the places where students needed to re-phrase or ask more

spontaneous questions.
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2.6. Recording Separate Sound

Preparation - Section 2.6

Prepare a video in which a tutor presents a piece to camera in a long mid-shot
Record the audio separately using a camera that is hidden from view.

Tutors ensure that a clap is heard on the audio track and seen on the video

Why We Record Separate Sound

Students will be aware from having edited their fictional shorts that often the phones do not
pick up good sound when they are also being used as a camera

The way to solve this is to use another phone as a microphone and record a separate audio
track.

This can be done either by a designated ‘sound person’

Or by placing the phone near to the person speaking. This may be on a table in front of them;
in the top pocket of their shirt; on a bookshelf beside them - there are many options.

Students then need to understand that this audio is then imported into the editing software and
laid under the video

The Clap

In order to do this easily, a clap is placed at the beginning of the shot. This is heard in the audio
track and seen (& heard) in the video track. Both tracks can be synched together using the
sound of this clap

Exercise 2.6.1 “Demo”

Tutors open up the editing software and project it onto the screen.

They import the prepared video > play it - the sound is weak

They import the prepared audio track > play it > the sound is clear

They demonstrate synching up the audio and video tracks using the clap

They play the video, now with clear sound

Exercise 2.6.2 “Recording Separate Sound”

In groups of 5
Students shoot interviews with each other in mid shots. They record separate sound
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Questions for interviews:
* Why is this project important?
* What would they like to achieve?
e What have they learned so far?

Exercise 2.6.2 “Synching Image & Sound”

In the editing software, students practice synching the sound and the video using the clap to
guide them

Screening

A selection of the films are screened
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2.7. Formats for Short Docs

Preparation - Section 2.7

Select a documentary that falls into one of the ‘format’ categories below

Tutors discuss the different formats for a short documentary, giving examples:

A day

A week

A year

A process

A single event
A person’s life
An investigation

VVVVYVYYVYY

[It should be emphasised that these are markers only, and should be used to develop an idea
that has already been chosen]

Exercise 2.7.1 “Developing Documentary ideas”
Tutors return to the six ideas that were written on the board in Section 1. Students are asked
to fit these ideas into one of the formats above and explain to the rest of the class how that

would work.

Tutors then ask for the same idea to be presented using a different format. The merits of the
two formats are assessed by the class

[By showing students that they can use each of these forms to present their ideas, they will
understand that these forms are not fixed and simply serve as a way to develop their ideas
further]

Exercise 2.7.2 “A Documentary demonstrating one form”

The class watches a 10-15 minute section of a documentary which demonstrates of one of the
forms above.

A short discussion takes place afterwards.

Movement Exercise 4

To be inserted
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2.8. Establishing Shots

Preparation - Section 2.8

Prepare subjects for imagined documentaries exercise 7.1 — students are in pairs for this
exercise

Prepare cardboard frames that students can use to understand framing.

Establishing Shots Overview

Tutors explain establishing shots and discuss the importance of them in situating the subject
and setting the mood.

Reference is made to establishing shot sequences in the documentaries previously watched.
These sequences are watched again if necessary

Tutors talk briefly about the relationship between establishing shots and subject.

Exercise 8.1 "“Establishing shot sequences for imagined documentaries”

Students are split into pairs and given subjects for documentaries which they must shot
establishing shot sequences for

They are asked to capture relevant elements which introduce the theme of the documentary
and to do this using wide shots, mid shots and close-ups.

They should shoot 6-10 images.
Screening & Discussion
Screen the students footage and chair a discussion
» what is good about the shots?
» what could be done better?
Framing & Composition
What is framing and how can a shot be well framed?
Give the students a cardboard or paper frame and ask them to look at the world through a

frame. Let them see the difference between having a subject in the centre of the frame and at
one side.
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2.9. Release Forms

Preparation - Section 2.9

Prepare example release forms and print

Tutors hand out release forms and explain the importance of them

They give examples of what may happen if films are screened without having release forms for
the people in them

Eg. A broadcaster might want to include the film in their show [a local one that they will have
heard of?] but they can’t because the contract with the TV company will include a clause that
says you must have legal rights to use those people’s images.

Discussion

What are the best techniques for asking people to sign release forms?

Students practice filling in release forms and hand them into the tutors

2.10. Cut-aways

Preparation - Section 2.10

Select a section in a documentary in which cut-aways are used really well

Cut-aways overview
Introduce the purpose of cut-aways in documentaries.
Show students a section of a documentary in which cut-aways are used really well

Ask them: how does it help the audience understand the subject better?
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Movement Exercise 5

To be inserted

Exercise 2.10.1 “Shooting an Interview with Cut-aways”
In groups of four, students interview someone in their community in a location nearby.

The interview focuses on a subject which they can shoot cut-aways for. For example, a shop, a
market stall, a park, a school etc

Students come back with the interviews, transfer them into their filing system on the desktop.
Screening & Discussion

The whole class watches each interview and makes suggestions for cut-aways each crew could
get.

The crews shoot their cut-aways

Exercise 2.10.2 “Editing the Interviews with Cut-aways”
Tutors guide students as they edit their short films

Maximum length - 2mins 30 secs
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2.11. Creating a Story in the Edit

Preparation - Section 2.11

Prepare stock footage that can be edited together to make a short, 5min doc.

Tutors explain that stories in documentaries are often put together in the edit.

This is where the story is ‘constructed’

In order to tell a good story, filmmakers often need to focus on some things and ignore others.
Exercise 9.1 “Cutting a story in an edit”

Students split into groups of 3. They are given a folder of stock footage. There is a story in the
footage but it is not obvious.

Students are asked to create a story from the footage they have.

The film should be no longer than 5 mins.

Tutors work one-to-one with groups to develop methods for them to understand the footage
they have and find stories within it. The y are also advised on ways to arrange and label the
footage so that it is easier to work with. They might want to log it all on paper or make notes or

a story graph.

Students are given only 1 day to complete this exercise. At the end of the day they export and
screen the films

Screening & Discussion

The class discusses what was good and what might be improved next time.
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2.12. Research Interviews

Preparation - Section 2.12

Storyboard templates

Overview

The purpose of this section is to show students the ways in which they can prepare their
documentaries.

One way they can do this is to shoot a first ‘research’ interview and build a storyboard from that
It is important to emphasise that the film may come ‘off the page’ as filmmakers discover more
and more about their subject.

Exercise 2.12.1 “Filming a Research Interview”

Students split into groups of 4. They decide on a subject for a short documentary. This must be
accessible and therefore community-based.

Groups are asked to identify one person who might be able to tell them a lot about this subject,
preferably somebody personally involved or connected to someone personally involved.

Students approach that person for an interview.

[NB: if the subject is unavailable until the next day then Tutors may need to assign other tasks
to that group until the person becomes available. If the delay is more than 24 hours they
should consider other subjects)

Students compile a list of questions.

The interview should last at least 10mins

A member of the crew plays the role of the subject. They practice asking him/her the questions
on the list - plus spontaneous questions based on their answers. A tutor oversees this and gives
guidance

Once the research interview has been shot, students return and transfer the file

Screening & Discussion

The class comments on the interview and discusses what the story of the documentary might
be.

Exercise 2.12.2 “Storyboards”

Each group draws a storyboard for their film.

Tutor encourages them to focus on the emotional arc - the story graph - where the story
encounters conflict and how this is overcome.
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13. The Final Documentary

Preparation - Section 2.13

Create simple production schedules with columns for time, location and notes.

Get copies of local newspapers

Exercise 2.13.1 “Deciding the subject for the final film”

Tutors hand out local newspapers

Students are given 10mins to scan for articles that interest them

Tutors chair a discussion about the stories they choose. Tutors endeavour to bring out the
themes in the news stories and apply those to students real lives. Eg. if there is an article about
council estate overcrowding, ask students about council estates near them, what’s it’s like to

live in them? The attitude of the rest of the community towards the estates?

Next Tutors move the discussion onto opinions surrounding council estates and the issues and
debates that come up around them.

Use the themes in these articles to lead the students onto discussions about their own
community, their own experiences and those of their friends and family and what’s going on in
their communities, the issues facing that community and finally their opinions on those issues.
As tutors you will be learning about these subjects from the perspective of the students and you
may want to take notes. This information will enable you to guide them as they make their
documentary films.

This discussion should last around 20-30 mins

From this, students will start to suggest ideas for their final film

They debate the best suggestions and discuss feasibility

Please note: Each crew should include 5-6 people = 3-4 final documentaries

Note: The final film should be no longer than 6 mins
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Exercise 2.13.2 “Feasibility Study”
Feasibility studies should be undertaken on the final subjects chosen.
Tutors should begin working one-to-one with the groups from this point on.
Some groups may need to spend a whole morning doing their study. For others, it will be
possible without leaving the building, perhaps requiring only a few phone calls
Exercise 2.13.3 “Research & Preparation”
Participants prepare their research. They will be doing research for the rest of the day.
Research includes:

> A pre-interview.

> Getting permissions to use your locations.

» The story structure & basic storyboard

> Key scenes / shots that will move the story forward

Tutors work with groups one-to-one, feeding back on the material.

Exercise 2.13.4 “Production Schedules”
Re-fresher on production schedules

Discussion on the difference between prod schedules for fictional shorts and for docs

Students write production schedules for their shoot

Shooting should last for 1 day
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2.14. Editing the Final Doc

Students have 3 days to edit the final film

They may need to do pick up shots and if so, this should be encouraged. However, they must
hit the deadline. Of they have not finished, they will submit an unfinished film.

Sticking to deadline is crucial

The structure for the edit [this allows tutors to keep students working to deadline]
1. *Assembly’ using their interviews. Twice the length of the final film - around 12 minutes.
e Tutor watches this Assembly and works to develop the story.
2. Revise Assembly so that the story comes through
* Tutor watches second cut of assembly
3. Add establishing shots and cut-aways > ‘The Rough Cut’
e Tutors watch the rough cut and comment
e Record narration if necessary
* Add music
4. 'The Fine Cut’
e Tutors watch and comment
* Adjust sound levels
e Do titles and credits. [Everyone’s full name needs to appear and everyone needs to be
credited except tutors and staff]
e Lead in music and Titles music

5. The Final Cut

* Export without Tutors watching again. This is the final version. The time for comments
has passed

CONCLUDING MODULE TWO:
Copy all final films onto the hard drive
Copy all project files onto the hard drive

Copy all the music used by the young people onto the hard drive

O O O &4

Give each student a copy of the film: They can have this on a DVD or as a file on their
phones via bluetooth or on a pin drive if they have one
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MODULE THREE — NEWS FEATURES (1 week)

Areas covered:
* Identifying a story
* Presenting
* News reports
e Sequences
* Presenting the other side of the story
* Voice over
* Shooting & editing a news feature

3.1. Identifying a story

Preparation - Section 3.1

Tutors to insert

Introduce the concept of a News Feature

Students are asked to recall news features they have seen on TV in order to answer the
following questions:
* What are the essential elements within a news feature? (These are pretty much the
same as documentaries + narration & presenter introduction)
* What is the purpose of a news feature?

Exercise 3.1.1 "My Cumbria”
The group sits in a circle. They have a discussion about "My Cumbria”

> What do they love about it?

> What makes them feel frustrated?

> What would they like to know more about?

> What would they like other people to know more about?

Tutor writes key words on the whiteboard as each student comments
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Exercise 3.1.2 “Drawing Out Stories”

Lead Tutor demonstrates how to identify stories in what the students are saying.
The ideas are contained within a circle on the writeboard and the various story ideas are drawn
from it:

Example:
Countryside
Mountains
Unemployment
Gossip
Mountain Youth talent
rescue Youth talent
story story

Unemployment
story

The exercise is repeated. The Tutor asks students to identify the stories themselves. They do
this together as a class

» Take key words from the writeboard
» Draw out the various story ideas
» Tutor writes the story ideas on the board

Groups of 3

Each person is given a pen & paper

Each group takes a collection of words from the board
They draw out the stories

They write these stories down

Tutors must collect these stories. You will be using them later
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3.2. Writing & Presenting Reports

Preparation - Section 3.2

Tutors to insert

Exercise 3.2.1 “Shopping Channel”

* One prop for each student is placed out of view

e Students go up, choose a prop and try to sell it to the group.

* The rest of the group plays the studio audience

* The students has 1min to prepare

* Then they have 2mins to sell the item

e Each ‘Presenter’ is filmed by 2 students on phones.

* The audience cheers and whoop as they come in and when they finish.

* The prop is discarded. The longer a student leaves it to present, the worse the props
get.

e One Tutor starts the game

e The other goes last.

Exercise 3.2.2 “Preparing News Reports”

A report answers all of these questions:
> Why

> Where

> When

> Who

» What

Reports should be 2 paragraphs long.

Transition words to use in reports:

> So,

> But, > Two miles away...

> With that, > Within hours...

> Even so, » Two hours later...

> And so, > And this is why...

> Now, > And here’s the reason...
> Nearby...,
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Story ideas from Identifying Stories exercise are written on the board

Each student is given a pen & paper

In pairs, students write an intro for one of the stories. These intros should be 2 paragraphs
long and cover all the areas above. Students are asked to imagine telling the story to a friend
and to bear this in mind when they put the pieces together

Students will be presenting these intros to camera

Tutors collect the reports at the end of the lesson

Exercise 3.2.3 “Presenting News Reports”

In pairs - One films and the other presents the report

Students can choose their location - (remember framing and sound)
They can do up to 3 takes

Tutors help with technique
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3. Sequences

Preparation - Section 3.3

Prepare a sequence using still shots. This might be something like:
Shot 1 - EXT: shop

Shot 2 - INT: shop - mid-shot of shop keeper pointing upwards
Shot 3 - upshot of borken window

Shot 4 - Close-up of broken window

Shot 5 - EXT: Car park

Shot 6 - Close up of empty sack, discarded in a corner

Shot 7,8,9 - wide, mid & close up of broken window

Note - alter this example as appropriate

Tutors to insert the rest of the prep

Tutors explain sequences
Three types of shots make up a sequence:
> Wide shot - places things or the subject in perspective
> Medium shot - shows the subject and some of the immediate area
> Close up - faces, hands details. These can build up a sequence and also be used as
cutaways
Screening & Discussion:
News Reports from Cumbria are screened (NB: refer to reports on News & Star website?)
Students discuss how Cumbria is represented in news
Tutors guide students as they discuss ways report on Cumbria better. What they would change?
How would they do it?

Tutor writes down all student ideas as they are expressed.

Students are asked to think of stories for a nhews feature. Research events which are
happening, announcements made, things everyone is talking about

Exercise 3.3.1 “Telling a Story using Sequences”

Tutors project a series of photographs that tell a story. The photographs include mid, wide,
close up angles

Students are asked to tell the story. They do this as a class

Shooting Sequences:
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Ideally you will shoot matching close ups, medium and long shots - eg. show shot sequence of
broken window and discuss why this is effective

Change the angle as well as the size. Shoot from front, back, side, high, low makes it all more
interesting - eg. refer to upshot of broken window

Think about the edit while you are shooting
Keep written notes - of footage you have shot for a story

Make sure you have enough variety and content to work with in the edit room

3.4. Presenting the other side of the story

Preparation - Section 3.4

Invite a professional journalist to talk about this and answer questions

Professional journalist covers:

o Why it is important to present the other side of the story
o How we do this

o How the questions change

o Techniques for recruiting voices of authority

Students ask questions
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3.5. Voice overs

Preparation - Section 3.5

Tutors to insert

Tutors explain that voice-overs are used to
> Tell the story
> Explain the footage better
> Explain the background to the story

Exercise 3.5.1 “"Writing & recording a voice-over”

Tutors screen a news feature without sound. The news feature is identifiable to the students in
the class (eg. the royal wedding)

Students are asked to write a voice-over for the footage

Again, cover all of these areas:
Why

Where

When

Who

What

YV VVVYVYY

Advice for Voice-over:

“Always script the footage”

* Words should compliment footage that you film

* Don't assume the viewers will understand what they’re seeing

* Relate words to footage at the beginning of every new sequence

* Short, simple and clear sentences - try not to go over 20 words

* Bold and confident

* Write the way you talk in a polite conversation

* Spend time crafting the opening sentence

* Personalise the way you write to the point where the viewer thinks you’re talking to
them by using ‘you’, ‘we’, ‘us’, ‘you and I’

Students record narration on phones
They lay it under the footage from the news feature
Export, watch & discuss
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3.6. Shooting & Editing a news feature

Preparation - Section 3.6

Tutors to insert

Exercise 3.6.1 “Shooting a News Feature”

Students discuss events happening in their communities
Stories that have happened during that week
An old story with a new twist

The group draws out 3 stories
They prepare to shoot a news feature
Tutor questions the class:
> Where are these stories taking place?
» Who's involved?
> Where’s it happening?
» Who knows what’s going on?

Tutors run through the advice for shooting:

> Don't just look for the obvious. Try to find out what’s really happening
> Has the person talking to you got an agenda?

> Is there a more interesting story behind it?

> Arrive early. If you're covering an event talk to the main players.

> Ask question to 2-3 difference groups of people - look for stereotypes
> Try to get 20-30sec sound-bites from each group

> Get a diverse cross-section - old & young, girl & boy, black & white

> Always go for good personalities

> Always get the other side

> Remember, you can fill in the background afterwards using narration
> Shoot 2mins of natural sound

More advice:

> Viewers relate most to people. Film real people the audience can identify with

> Viewers absorb most through personal examples. So try and humanise your stories and
scripts

> Don't just shoot a crowd. Pick an individual or small crowd and build a sequence around
them.

> You want to capture the mood. Just don’t shoot footage of people in a factory, but shoot
footage which show you what it feels like to work in a factory.

> Get more close ups than you think you'll need

News journalists need to have good antennae!
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And if their story isn’t interesting, they must look for the real story!
The group decides on the locations for their news features

If time permits, they visit these locations to do preliminary research

They film their News Features

Students are allowed to keep the phone until the next session - they will shoot additional
footage for their news feature during this time

Exercise 3.6.2 “Editing News Features”
The final news feature will be no longer than 2mins

Editing tips for news feature:
- Get audience attention in the first few seconds by using all the best footage and the best
info
- Possible to include an element of suspense?

Think in terms of sequences

Possible structure:
e Start with a close-up action shot or
» Start with a wide, giving the big picture
* Leave 3 seconds before voice-over or intro to camera begins
* Voice-over / Intro to camera next:
* A sound-bite from the most powerful group / individual then:
* Background - how we got here - Voice-over
* Present the other side of the story
* More footage, background, voice-over - doesn’t matter.

By this point either your audience will be fully engaged or have switched off.

Advice:
= Let the footage tell the story
= Do not describe events - show them
= Given the viewer time to absorb very powerful images.
= Use as much natural sound as you can. Every time you stop talking you give the viewer
the chance to absorb the story
= Never put the reporter at the front of the story. Begin the report with footage
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MODULE FOUR - CREATING A BRAND (1 week)

Areas covered:
* Brands - the basics
* Creating a brand name
* Designing a logo
e Domain name
*  Website design

4.1. Brands - the basics

Preparation - Section 4.1

Write the following questions and the answers on piece of A2 paper and stick them on the wall

* What is a brand?
A set of images that represent a company and the associations that go with them

* What do we mean by ‘the associations that go with them’?
Associations are values, emotions and scenes

* Why create a brand?
Creating a brand gives your company a personality. It helps other people to connect with it. It
makes them want to be part of your club

Plus this statement and a space to write the message below it:

* Brand’s core message:

Tutors prepare images of
* Princess Diana
e Ataxi
e Coca-Cola

Sheets of A2 & A4 paper

Coloured pens

Glue

Magazines - youth magazines and local magazines

Setting up the context for creating a brand

Tutors remind students they will be producing a web series for 9 weeks and to promote this
they will be creating a marketing and distribution strategy across Facebook, Youtube, Twitter
and any other platform they want to include.

Exercise 4.1.1 “Creating a brand for the group”

Tutors repeat the questions and answers that are on the wall
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* What is a brand?
A set of images that represent a company and the associations that go with them

* What do we mean by ‘the associations that go with them’?
Associations are values, emotions and scenes

Tutors show students the images they have prepared and ask
“What associations go with this image?”

e Princess Diana

e A taxi

e Coca-Cola
Students discuss and debate. Tutors make notes
Tutors read out the final question from the wall:

e  Why create a brand?

Creating a brand gives your company a personality. It helps other people to connect
with it. It makes them want to be part of your club

Discussion
Students discuss why this is helpful and what the group will gain from having a brand
Possible answers:

* Audiences for their films

* Friends and followers on social media platforms

e Buzz about them and their work

* Networks in the film / media industry and in other industries too = potential employment

opportunities

* Unity as a group - all working for the same goal

* Messages that others might benefit from

* Brotherhood / sisterhood

Giving a brand an identity

Tutors explain that in order to give a brand an identity (or personality), students must do the
following

1. Decide on the core message — what is your brand communicating to the world?

2. Decide on the values of the brand
3. Think of a tagline that says what you're about

Exercise 4.1.2 “Core message”
Tutor writes the key question on the writeboard

What is your brand communicating to the worid?
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Discussion
Students brainstorm answers to this question. Tutors write their ideas down on the writeboard.

At the end of the brainstorm, when all ideas are written down, tutors work with students to
group these ideas together

If there are clear differences between perceptions of the brand, split the class along these lines.
Each group is given 15mins to prepare ‘the case’ for their perception of the brand

Each group present their case to the rest of the class. The class votes on the core message
[Note - tutors should find ways to incorporate the other perceptions into the tag line of brand

name, if they can]

Movement Exercise 6

To be inserted

Exercise 4.1.3 “The values of our brand”

In groups of 4 students write down on a piece of A2 paper all the words and phrases that
describe the brand’s values

Tutors encourage students to use coloured pens and draw the words rather than just write
them

These pieces of paper are stuck to the wall
Tutors read out each word and phrase. Students cheer if they want it to become a brand value.

The words with the loudest cheers stay.

Exercise 4.1.4 “Creating a tagline that says what we’re about”
Students now have a core message and a set of values. Both are displayed on the wall

Tutors work with students to come up with a tagline that says what the brand is about. It
should be simple, clear & emotionally impactful
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Movement Exercise 7

To be inserted

Exercise 4.1.5 "“Creating a mood board for the brand”

Tutors explain a ‘mood board’

In pairs students are given a sheet of A2 paper, glue and a selection of magazines - both youth
magazines and local magazines. They are asked to cut out anything that ‘speaks’ to them about
the brand and stick it onto the A2 piece of paper.

This can be pictures and text.

Mood boards are mounted on the wall

Students are given a piece of A4 paper and asked to create their own ‘tag’. They only have a
limited amount of time to do this.

Students are then invited to ‘tag’ the images within the mood boards that ‘speak’ to them about
the brand.

The images with the most ‘tags’ become part of the final mood board.

Exercise 4.1.6 “Filming a mood board for the brand”

In groups of 3 - students film wide / mid / close shots that say something about the brand.
They use different locations and different light settings.
Each group can film up to 3mins of footage

Screening & Discussion

Screen the footage and discuss the identity of the brand
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Exercise 4.1.7 “"Naming the brand”

Students brainstorm 10 names and then vote on the final.

Tutors facilitate and steer the students when it becomes quite obvious which is the best name
Tutors must reference a domain name site to ensure the domain name is free. Domains will be

created via the ‘Wix’ website building platform.

Movement Exercise 8

To be inserted
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4.2. Designing a Logo for the brand

Preparation - Section 4.2

Prepare 6-8 slides showing fictional company names written in very different colours and fonts
Choose obvious names

Eg. Hardline Lawyers (show in calligraphy and pink, in impact and grey etc)

Sally’s Florists

St Peter’s school for Boys

Insert other prep as needed

Exercise 4.2.1 “Appealing to the Target Market”

Students are asked to identify their target market for the brand

Screening & Discussion:

Tutors project onto the screen the slides of the company logos in different fonts and colour
schemes

Students discuss what are the different colours and fonts say about the company

» What colour scheme and font would appeal to their brand’s target market?

Exercise 4.2.2 “Exploring Fonts and Colours for the brand”

In groups of three, students open a Word document and write the name of the brand in
different fonts and colours

They fill a single page with their favourites
Each group prints their page for the other groups
The class discuss together

They think about how different colours make you feel. How do you want people to feel about
your brand?

Note - the brand colour scheme will be used everywhere

Together, the class chooses the six they like best
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Movement Exercise 9

To be inserted

Exercise 4.2.3 "“Scalability”

Tutors project onto the screen a selection of example logos. Some are names and others are
icons.

Students think of all the different ways they plan to use the logo

They are asked to picture the smallest size they may need

This will probably require either a thumbnail or an icon

In groups of 3, students select one of the six hames that have been chosen.

Using a pencil and piece of paper, they sketch out ideas for a thumbnail and / or an icon for it

Note - none of the sketches should be rubbed out. Even ones that they don’t like may have
elements that are interesting and inspire other really good ideas.

Students show all of the designs to each other. They pick six they like best.

These are copied onto 1-2 pieces of paper and photocopied. Each member of the group receives
a copy.
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Exercise 4.2.4 “Market Research”

Students will show the designs to their target market. This might be friends or family. They
should plan ways to ask strangers as well - on the street, in local clubs / businesses etc

They prepare questions. These may include:

Do they think it's boring or exciting?

Ugly or attractive?

Generic or unique?

What image or message does the logo convey to them?
Do they find it easy to read/recognize?

Is it in line with what they know about your brand?

YV VYV V VY

Exercise 4.2.5 "“Final Logo Design”
Students discuss the feedback from their market research
A final logo is selected

A task force of 2-4 students is chosen by the group to create the final logo design. They need to
know Photoshop or a similar design programme.

They create the final logo* (see Note below ‘Designhing a Website for the brand’)
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4.3. Making an Advert

Preparation — Section 4.3

Find 3-4 adverts to screen as examples. Look specifically for adverts the use light, sound and
environment effectively. Also adverts that stir emotions strongly.

Pick key moments in the adverts that can be freeze-framed and discussed - see exercise 5.1
Prepare 3 more adverts as examples of how to edit adverts - see exercise 5.7

Brief for exercise 5.2

Storyboard templates

Print A4 sheets of the same word written in different fonts: one font per page - see exercise 5.6

How an advert is different to a documentary

* Shorter, needs to grab the viewer’s attention immediately

* Put images beside each other that spark ideas in the audience

¢ Adverts communicate one key message in the language of the brand
* They want to make you feel something

* They want to make you do something

Screening & Discussion
Tutors screen an advert that demonstrates the above. They chair a discussion that includes the
following topics:

Shots

* Eye-catching and will get the viewers attention
* Make people feel something for the brand

They do this through style as much as through content
1. Light - shadows / darkness = unhappy vs bright light = happy

2. Angles - close up / medium close up — we will feel more for them
3. Environment - behind a fence = feel trapped / flowers behind them = feel content
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Exercise 4.3.1 “Analysing freeze frames”
Freeze frame on 3-4 key shots in the adverts

*  “How does this shot make you feel?”
* “How has the director achieved this?”

> Light

> Angles
> Environment

Exercise 4.3.2 “Shots that convey emotion”
In groups of 4
* Students are given briefs for shooting
* The briefs include four shots conveying four different emotions
* Students are encouraged to use the skills they have learnt about lighting, angles and
environment.
Screening & Discussion
* How do the shots make them feel?
* What techniques have been used to achieve this?
* Who has the happiest shot? Why?
* Who has the saddest shot? Why?

Conveying a message in an advert

Tutors explain that adverts usually have one clear message. This is often conveyed in a slogan,
as well as through images and associations

In the case of the group, this will be the tagline they created earlier in the programme

Exercise 4.3.3 “Developing a concept for an advert”
In groups of 5 students discuss and answer the following questions about their advert

What emotions do we want the audience to have when watching our advert?
Are there any scenarios that prove and/or demonstrate the message?

Is there a story?

If so, what is it?

O O O O
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Exercise 4.3.4 “Storyboarding the advert”
Students storyboard their advert

Tutors work one-to-one with the group to guidance students towards best results

Exercise 4.3.5 “Shooting the advert”

Students have half a day to shoot

Editing an Advert
Tutors ask: what are the key differences between editing an advert an editing a documentary?
* A short time to communicate your message
* Needs to hold the audiences’ attention
* Needs to make the audience feel something
Screening & Discussion
Tutors screen 3 adverts. The class discusses specific techniques:
* Visual effects
* Sound - shots of walking with different music- where is he going?
* Rhythm -how does the rhythm make you feel?
* How does that hold the audiences’ attention
* How does that make the audience feel something
* How does this help to communicate the message?
* Text effects
Exercise 4.3.6 “Fonts and Feelings”
Tutors hold up sheets of A4 Paper with a word printed in a font.
Students discuss how that font makes them feel

Tutors hold up a sheet on A4 with the same word written in a different font

Discussion repeated

Screening & Discussion

Watch the footage from the shoots and discuss
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Exercise 4.3.7 “Editing Adverts”

Students edit the adverts they have shot

They are encouraged to use
* Visual effects
* Text effects
* Sound
e Rhythm

Movement Exercise 10

To be inserted

Screening & Discussion

All adverts are screened and discussed. [Note - these are not in competition]

Student are asked to focus on the elements they liked best and the parts they thought
represented the brand.

At the end - Tutors ask for volunteers to make the final advert* (see Note below next section)

This final version will be a collection of everyone’s ideas
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4.4. Designing a Website for the brand

Preparation - Section 4.4

Refer to power point presentation: ‘WIX WEBSITE BUILDER’

* NOTE - The class can be split into those who work on the final version of the logo,
the advert and the website
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MODULE FIVE - FILM FINANCING (2 days)

Areas covered:
* Budgets
e Using Excel
* Contingency

5.1 Budgets

Preparation - Section 5.1

Prepare / procure an example budget that demonstrates sophisticated calculations within it
* The budget must be spilt into sub sections with sub-totals at the bottom of each

e It must also contain 5% contingency

Tutors explain that we often use budget to answer two key questions about making a film:
1) What do we need to make the film?
2) How much will it cost to make the film?

Exercise 5.1.1 “Grandma’s 90" birthday party”

The class creates a budget together for a party to celebrate Grandma'’s 90™ birthday

Tutor writes the budget column headings on the writeboard and explains each one, giving
examples

Item all the things they might need for the party
Unit Number how many of these you will need

Unit Cost how much each unit will cost

Total how much it will all cost when added together

Students call out the answer to these questions and the tutor writes them down on the board.
Together they do the budget and come up with a total
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Exercise 5.1.2 “My weekly budget”
Students write their own weekly budgets using the same column headings
They have 15mins to do this

3-4 students volunteer to share their budgets with the rest of the class. They either write them
on the whiteboard themselves or another student writes for them. They add up the total

After all example budgets have been written down tutors ask -

> If we were to decrease the budget by 20% what would we take out?
> If we were to increase the budget by 20% what would we add?

Movement Exercise 11

To be inserted

Using Excel
Students are instructed to open Excel on their computers
Tutors open an Excel spread sheet and project it onto the screen

Tutor talks them through lines, columns, cells. They practice writing prose and inserting
numbers into cells

Tutors explain that cells can contain formulas. Formulas often contain calculations and they link
to other cells.

Tutors demonstrate a simple formula on screen:

Place value 10" into cell 1A

Place value ‘15" into cell 2A

Insert sum in call 3A =SUM(1A+2A)

The call will display the total (ie. '25")

Students are asked to practice this on their spreadsheets
Tutors demonstrate the formula for multiplying and dividing
For multiplication =SUM(1A*2A)

For division =SUM(1A/2A)
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Example Formulas

Tutors open a sophisticated budget that demonstrates how cell formulas can link cells from all
different parts of the spreadsheet.

They show how the sub-totals all add up at the end
Exercise 5.1.3 "My weekly budget in Excel”

Students transpose their weekly budgets into Excel spread sheets and use a formula to add
them up

Movement Exercise 12

To be inserted

Exercise 5.1.4 “My monthly budget”
Students create a monthly budget, which they split into sub sections with sub-totals

Sub sections might include:
> Food
» Transport
» Clothes
> Etc etc
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Contingency

Tutor re-opens the prepared budget. They explain why it is customary to include a contingency.
Students are asked to go back to the Grandma’s 90" birthday party budget and think of things
that a 5% contingency might be used for. What might happen that would require them to spend

a bit more money?

Students are asked to note how useful budgets are for planning as well as for costing

They explain that this is usually between 5% and 10%

They show the formula in the ‘Contingency’ cell and explain that it is asking Excel to calculate
5% to the total

They show the formula in the ‘Grand Total’ cell and explain that is it asking Excel to add the
contingency to the total

Students are asked to practice adding contingency to their weekly or monthly budgets of:
5%

7%
10% (note they lose the zero - this is important to avoid 10% being written *0.01)

Movement Exercise 13

To be inserted
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MODULE SIX - KICKSTARTER
(1 week)

Areas covered:
* What Kickstarter does
* Kickstarter page
* Brainstorming concepts
e Choosing concepts
* Creating concept overviews
* Kickstarter video
* Creating a Kickstarter page

6.1. What Kickstarter Does

Preparation - Section 6.1

Ensure the delivery organisation is notified that funds may be transferred from Kickstarter into
their account, and that they have fully briefed their accountant.

The accountant will need to enter bank details into Kickstarter once the page is registered

Prepare copies of Kickstarter terms and conditions
Highlighter pens

Attach this URL to the wall & pinterest www.kickstarter.com/help/handbook

Kickstarter — the concept

Explain that Kickstarter is a website enables people around the world to give money towards
interesting projects in order to make them happen.

Projects are created by individuals or groups. Each project has its own budget. The project
creators decide how much money the project requires

Creators also decide how long the ‘appeal’ will run for. The maximum is 60 days. Kickstarter
recommends 30 days in order to maintain urgency and excitement.

All the funds must be raised in the time period for the project to go ahead. If 50%or even 90%
is raised, the project receives no money. By the same token, if more money is raised then the
project receives all of those extra funds too.

Explain that students will be creating a Kickstarter page to raise funds for 2x short
films (5-6mins) that they will make at the end of the training programme.
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Exercise 6.1.1 “Exploring Kickstarter”

In pairs, students search Kickstarter. They are asked to choose their favourite projects (2 per
group). They have 20mins to do this.

Students present their favourite Kickstarter projects to the class

2. Kickstarter page

Preparation - Section 6.2

Connect laptop to screen

Prepare handouts that list the elements of a Kickstarter page

Exercise 6.2.1 “"The Elements of a Kickstarter page”

In groups of 3 students look at Kickstarter pages for short films. They write down all the
‘elements’ that are contained in that page.

Each group calls out one element

Elements are:
1. Film / trailer
Concept overview
3. Biographies of cast & crew
4. Graphics and art work
5. Photos
6. Risks and challenges
7. Rewards
8. General info about the page (deadline date etc)
9. Donate button
10. Stats of progress
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Screening & Discussion:
Tutors project the Kickstarter handbook on the screen:

www.Kickstarter.com/help/handbook

Watch the video on the ‘Your Story’ page

Go to page ‘Rewards’. Ask two or three students to read this page aloud.
Discuss with the group:

Why does the page include rewards?

How will rewards help to raise money?

Why does the page include cast & crew bios?
How will these help raise money?

YV VY
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6.3. Brainstorming concepts for short films

Preparation — Section 6.3

Explain to students that you will be screening all of their favourite films since the start of the
programme. This includes only the films that students have made themselves

Gather these films together in preparation for a screening and discussion.

Screening & Discussion

Tutors remind students that they will be crowd funding via Kickstarter for 2x short films (5-
6mins) that they will make at the end of the programme.

In this session they will be choosing the concepts for these two films and the crews that will be
working on them.

The class watch the films. After each film they discuss:

* Whether it would be a good subject for one of the final films.

« Whether there is potential for it to be better, richer, slicker.

* Whether it is the right subject to be covered in the short film format
They vote on whether it makes the shortlist
Shortlisted films are listed on the writeboard.

*NOTE - tutors make a note of all film concepts as you will be using them later.

After all films have been watched, the class is then divided into groups. Each group is given a
shortlisted concept and they will present it to the class.

An attempt is made to match students with concepts they are enthusiastic about. However the
groups must be equal so tutors explain that this is an exercise in pitching and sometimes they
will be pitching ideas that they are not 100% passionate about. Therefore, this is a good test

Groups have 30mins to prepare their presentations. The presentations should be answering the
following questions:

* What is the concept - 30sec overview

 What makes it interesting / exciting / relevant?

* Why are you interested in it?

*  Why do you think it should be selected as one of the two final concepts?

After these presentations, the class votes. Suggested secret ballot with choice 1 and 2 on the
paper and no hame

Votes are counted and the two concepts are chosen.
In the case of a tiebreaker, the class votes again for that concept only.
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6.4. Creating Concept Overviews

Preparation - Section 6.4

Prepare example concept overviews. They would benefit from being concept overviews of
popular films / TV series

Concept Overviews - the basics

Tutors explain that concept overviews are the central idea for a film that enables everyone to
understand it. They are usually 5 sentences / 1 paragraph and explain the core idea

They are used to draw in support for the film. This might be finding a director, editor or
producer; convincing a funder to finance the film or a distributor to distribute it.

Tutors read out example concept overviews. Students guess the films / TV series

Exercise 6.4.1 “Concept overviews for short films”
The class divides into two groups, one for each film. There is no competition here, as both films
will form part of the same Kickstarter project. However, it would be helpful for students to work
on the concept they are most passionate about.
Concept overview should answer the following questions:
1) What are we trying to do?
2) How will we do it?
Groups have 15mins to write these overviews
Tutors assist one-to-one.
They read them out to the class
The class is encouraged to ask questions
Tutors chair a discussion around the concept overview

The final draft is agreed.

Students are asked to research Kickstarter and find project films that they particularly like.
These will be screening in the following session.

Six-Month Programme Manual
Copyright © World Film Collective, 2014




6.5. Making a Kickstarter video

Preparation — Section 6.5

Find three Kickstarter videos that serve as good examples for the group.

One of these may include a community filmmaking project. See ‘Closer to Home: A community
Filmmaking project’

https://www.kickstarter.com/projects/1053512910/closer-to-home-a-community-filmmaking-
project?ref=nav_search

Print out the formula for making a Kickstarter video so that students have it to refer to

Screening & Discussion

Tutors screen the 3 Kickstarter videos they have chosen
Students discuss why they are appealing

Question to the class: Would you give money to this?

Screen the videos that the students have selected

Discuss whether Kickstarter films have a recognisable formula

Formula for a Kickstarter video:

* The people or the person making the film speaks directly to camera.
* They explain what the project is. In this case - a short film

* They describe the subject of the short film

*  Why they have decided to make the film about that subject

* What this subject means to them. Why it interests them. Why they are passionate about
it.

* What the money will be spent on
* The timeline for making the film

Average length of a Kickstarter video = 3mins
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Exercise 6.5.1 "“From Concept overview to Kickstarter video”

Groups are asked to decide who will speak to camera.
Next they brainstorm the shots they will get in order to make the video
Tutors work closely one-to-one with the group through these two stages.

Once these building blocks are in place, groups are given a free reign.

6.6. Creating a Kickstarter page

Preparation — Section 6.6

Ensure the delivery organisation is notified that funds may be transferred from Kickstarter into
their account, and that they have fully briefed their accountant.

The accountant will need to enter bank details into Kickstarter once the page is registered

Tutors and students go through the process of registering the Kickstarter page.
The group divides into 2 — one group for each film

Each group will deliver the following elements for the Kickstarter page

> Final draft concept of each film

» Budget for each film

» Cast and crew biographies

> Any graphics and art work, including the brand logo etc

» Photos of the class

» Risks and challenges - for more information on this see
www.kickstarter.com/help/handbook

> Rewards

» Deadline date - (week 20 in time to begin week 22)

NB: Kickstarter page should include the brand advert and a description of the WFC project and
its objectives.

Funding

Tutors explain that the Kickstarter fee is 5% and taxes can often also add up to an additional
5% - so the grand total of the budget needs to include these
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MODULE SEVEN - MARKETING YOUR FILM (1 week)

Areas covered:
* What marketing means
e Identifying your market
* Reaching your market
* Facebook
e  Twitter
* Creating an Advert

7.1. Marketing - the basics

Preparation - Section 1

Prepare Facebook power point slides

Exercise 7.1.1 “Marketing Q&A"”

Tutors pose questions and the class give answers

Q: What Does '‘Marketing’ Mean?

[A: Getting your product seen in the market place]

Q: What is your product?

[A: Their films]

Q: Where is your market place?

[A: young people in the community, in the county and across the UK - and possibly abroad.
Also adults interested in Cumbria - people who live there or were born there, have businesses
there]

Q: Who are your ‘consumers’?

[A: Their audience]
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Movement Exercise 13

To be inserted

7. 2. Reaching Your Market

Preparation - Section 7.2

Exercise 7.1.2 “Audience Q&A"”

Assessing your audience so that you can target them

Q: Who will identify with the people / characters in your films?
Q: Who will identify with the subject that your film is about?

Q: Who will be interested in the subject?

Tutors write down the answers, thereby creating an audience profile for the group’s films
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Exercise 7.1.3 “Reaching your market”
Round one

Students are asked to call out all the different ways of getting the attention of their potential
audience.

The tutor writes these down. They can be both online and offline platforms (eg. Newspapers,
TV, radio)

In pairs - students choose one platform from the list. They write a 4-step strategy for reaching
people via that platform.

Students present their 4-step strategy to the class

Tutor chairs a Q&A and the class votes on the best strategy

Round two

Tutors re-visit the list of platforms and encourage students to add to the online list

New pairs - students repeat round one except using only online platforms.

Students present their 4-step strategy to the class

Tutor chairs a Q&A and the class votes on the best strategy

Tutors remind the class that they will be using these platforms - offline and online - to promote
the mid-way screening and presentation of their brand and films (week 12).

Groups of five — are given one offline platform each. They have to devise a strategy for using
that platform to get audience to their screening - 4 steps

They then write a marketing schedule for achieving those steps.
Tutors assist each group individually

They explore:

What are the goals for each step?

How much lead in time do they need for each step in order to achieve these goals?
In view of this, what does the timeline for the strategy look like?

Plot it out the timeline of activity week by week / day by day

Who would they need to talk to in order to make each step happen?

Any permissions needed?

YV VYV VYV VY
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7.3. Using Facebook to Market

Preparation - Section 7.3

Prepare to present Facebook power point presentation

7.4. Using Twitter to Market Films

Preparation - Section 7.4

Prepare to project Twitter onto the screen

Prepare a power point presentation to show the paths of tweets prefaces with @ and #
Prepare topics that students find corresponding Twitter accounts for. Write these on pieces of
paper that will be handed out. This can be anything from animal welfare to Michael Jackson to

The Olympics - see Exercise 4.5

Apply the ‘reciprocity’ section in the Facebook module (section 12) to Twitter. Prepare Twitter-
specific examples.

Identify a youth-specific debate that is trending on Twitter — see exercise 4.6

Tutors use the projector to mount the internet desktop on the wall and open wfcnewshoots
account on Twitter (logins provided)

Twitter Overview

* It is a social networking site

It has 645 million users worldwide
15 million in the UK

* You can only use 140 characters -

Tutor demonstrates what happens to the word count when typing a tweet

Tutors emphasises how many different organisations there are on Twitter.
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Ask for key words from the students and type these in. Note the number of organisations
talking about these subjects. Click on the organisations’ profiles — see how diverse they are!

How Twitter works
* Demonstrate how a tweet enters the newsfeed of the follower by using the
wfcnewshoots Twitter account and a third party account
Show the path of a Tweet that prefaced with
1) @
2) #
Tutors explain:

Why we use @ Connect
Why we use # Hash tag

Exercise 7.4.1 “Creating Twitter Accounts”
Each student creates their own Twitter account

Students who already have Twitter accounts guide their peers through the process

Exercise 7.4.2 “Sending Tweets”
Each student
* Sends a standard Tweet
* Includes @ in a tweet
e Includes # in a tweet
* Follows wfcnewshoots
Tutors encourage students to send tweets to each other. They can then see how the tweet has

been received

Movement Exercise 14

To be inserted
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Re-tweets Overview

Tutors draw the path of a re-tweet on the writeboard. It begins as one person’s tweet >
appears in the newsfeed of all his/her followers > A follower re-tweets > it appears in the
newsfeed of all their followers

Exercise 7.4.3 “Re-tweeting”

With wfcnewshoots still open and projected onto the screen, the tutor scrolls through the
newsfeed and students decide which tweet they want to re-tweet.

Once the class has made up their mind, the tutor re-tweets.

The tutor then shows the class all of the wfcnewshoots followers that will receive the tweet in
their newsfeed

Goals for Twitter
Tutors take this time to focus the class on what they will be using Twitter for.

A: To market their films by reaching their target audiences

Discussion

Students suggest way to reach these audiences using @ and #
Creating a mini URL

Tutors explain that, because there is only space for 140 characters on a tweet, it makes sense
to shorten links to their films.

In order to do this, students are advised to use https://bitly.com/

Tutors write this on the writeboard

Exercise 7.4.4 “Creating a mini URL"

Students practice creating a mini url of their films. They then test this url in the address box to
check that their film appears

Twitter account for the brand

Students will make Twitter account for their brand. They discuss the name. If their brand name
is not available / viable on Twitter, they discuss a hew name

Once they have agreed on the name and it has been checked in Twitter, the group appoints 2x
teams to create the page:

1. Designs the visuals
2. Writes the description and other text

The rest of the class continues onto the next exercise -
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Followers versus Following

Tutors and/or Students explain this distinction

Exercise 7.4.5 “Twitter Superstars”
In pairs - tutors hand out the pieces of paper containing a topic.

Students are asked to research organisations or individuals on Twitter that are linked to that
topic.

They have 15-20mins to do this
The team who has found the related organisation with the most followers wins.
Discussion

The group decides whether their brand should follow any of the organisations they have found

How to Get Followers
1. Reciprocity

Tutors pick up from where the Facebook module left off, giving examples that relate to Twitter.

Discussion

The group discusses different ways to reciprocate on Twitter.

Tutors ask specifically - how can they use @ ? how can they use # ?
2. Trending

Tutors explain trending.

They show examples of subjects that are trending.

Exercise 7.4.6 “The Voice of the Brand”

Referring to an example that has relevance to a specific youth debate, students discuss who has
entered this debate and what view point they are ‘representing’

Students write down five words or phrases that describe the point of view of their brand. These
might be as simple as ‘youth perspective’ ‘what’s cool’ ‘Cumbria’ etc etc

Students call these words & phrases out. Tutors write them on the writeboard (or Student is
assigned to do this)

Tutors ask students -

How can they represent their ‘voice’ in this particular debate?
How can they build their audience through it?

How can their promote their brand through it?

How will this lead to followers?
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Movement Exercise 15

To be inserted

Strategies for getting followers and re-tweets

A good way to get seen is for someone with a lot of followers to follow you and re-tweet you to
all their followers.

Exercise 7.4.7 “Five-step strategies”

In groups of 4 - students write five-step strategies for getting a Twitter Superstar to follow
them and then re-tweet them.

Group present their strategies to the class

The class votes on the best strategy

Discussion
Students discuss their brand identity on Twitter
o What role does the brand play?

o What does the brand have to contribute?
o What does the brand have to learn?
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MODULE EIGHT - DISTRIBUTION
(1 week)

Areas covered:
e Distribution - the basics
* YouTube - see accompanying power point presentation

8.1. Distribution — The Basics

Preparation section 8.1

What does 'Distribution’ mean?
It means putting a film in places where people can watch it.
Exercise 8.1.1 “Distribution 2.0”

Tutors ask the class to list all the places where people can watch a film. These can include both
online and offline.

Together these are called ‘distribution outlets’

Exercise 8.1.2 “Cumbria’s Distribution Outlets”

Tutors hand out printed maps of Wigton, Carlisle, Maryport, Silloth, Aspatria and Whitehaven.
These can be from Google maps or any other map service. The map needs to be detailed

enough to include all the streets.

In pairs students with a knowledge of the town pin points the places where films could be
screened.

Tutors encourage them to be creative. If there is a town hall they might organise a screening. If
there’s a TV in the betting shop, they could screen it there, a large screen in a park etc etc

Tutors project the maps onto the whiteboard. If this is too hard, project onto 4-6 sheets of A2
paper

Students are invited up to mark the places they have identified.
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8.2. Youtube

Preparation section 8.2

Prepare Youtube power point presentation
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MODULE NINE - CONCEPTS FOR WEB MINI SERIES
(1 week)

Areas covered:

* What makes a series have legs
* Exploring new concepts
e Final concepts and crews

9.1. What makes a series have ‘legs’

Preparation - Section 9.1

Prepare some statistics on how long series have run for
Some examples might be Friends, East Enders, Top Gear, David Attenborough nature series

Bring the list of concept overviews for their films that was made during the Kickstarter module,
Module 6

Local newspapers and magazines

Tutors remind students they will be making 2x web-series broadcast on Youtube over 8 weeks,
which they will market to their target audience. They will do this in three crews.

Tutors introduce the idea of a concept *having legs’.

They chair a discussion around which ideas do and don’t have ‘legs’.

Tutors share the statistics they have prepared showing how long series’ can run for when they
have legs.

Discussion around why they have run for so long

Movement Exercise 16

To be inserted
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Exercise 9.1.1 “Do we have legs?”

Students are asked to recall all of the films they have made so far. Tutors produce the list of
film concepts complied during Module 6
Taking each concept one by one, students discuss whether the concepts have legs.
Tutors repeat the key questions:
*  Would you still be interested by episode 10? or 12? or 157
« Why?
Exercise 9.1.2 “Exploring new concepts”

In groups of four, students look through local newspapers, magazines and website to see what
concepts emerge. They have 20mins

Each group presents ideas to the class. They discuss

Tutors work with the group to create entirely new concepts from ideas being exchanged
They test the concepts for ‘legs’

All viable concept ideas are written on the writeboard.

* Note - tutors note these down

Exercise 9.1.3 "“Final Concepts and Crews"”

Tutors explain that students will receive their first choice of either their role on the crew or
concept of the web series. But they may not get both.

Students are asked to choose 2 concepts they feel are the strongest for the series.

Once the whole class have called out their concepts, tutors note which concepts have the most
initials beside them.

These concepts become the shortlist
Students choose 2 concepts from the shortlist. They write these on a piece of paper

This time students are also asked to pick two roles they would most like to have on the film
crew. Roles are:

Producer

Director

Camera 1

Camera 2

Sound & Photography

Editor 1

Editor 2 /

Marketing & Distribution manager

O 0O O O O O O O
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They write these down on a piece of paper.

Students call out which concept they would like to work on. Again, their initials are marked
beside the corresponding concept on the board.

This time the tutors ask which 2 roles they would like to have. Roles are written on the
whiteboard and initials are put beside them.

Tutors arrange the film crews so that each student gets either their first choice role or first
choice concept.

Movement Exercise 17

To be inserted

Once the groups are chosen, they begin creating concept overviews for their web series.

Tutors work with the groups to create delivery schedule for the films. Each group will deliver
two films per week

Crews are encouraged to create a separate web marketing offering for their series, and to find
ways to harness support from WFC platforms to their own

Guided by the tutors, they begin applying the skills they have learned.

FILM SCREENING AND BRAND PRESENTATION TO LOCAL AUDIENCE
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